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Bioscience Curriculum Strand 
Draft Final Report

How you have gone about your work?
· MAPPING AND CURRICULUM REVIEW – Mapped provision across Sussex and identified gaps in East and West as most provision offered in or around Brighton area. Also gaps for part time and CPD opportunities. Specific subject area gaps in the area of Veterinary Nursing.
· CURRICULUM DEVELOPMENT - Foundation Diplomas in Field Biology, Equine Sports Coaching, Wine Production, Horticulture and Garden Design, Foundation Degrees in Bioscience, Vet Nursing and Outdoor Adventurous Activities, Combined BA (Hons) Environmental Biology, MRes Bioscience, Field Studies Course at level 6/7.
· MARKETING AND RECRUITMENT – Foundation Degrees in Vet Nursing and OAA have recruited to target and Foundation Diplomas are recruiting well and should meet targets. FdSc Bioscience was not developed with high recruitment numbers in mind. BA at Hasting also recruiting well and several students accepted on the MRes
· STAKEHOLDER INVOLVEMENT IN THE PROCESS – UoB and Plumpton have been heavily involved in the process due to the nature of much of the curriculum developments (land based Bioscience). Pleasing that UCH will now be offering Bioscience provision. Also has been some engagement from CCE at Sussex, City College and OU. Disappointing that there were no developments in the West of the area. Additional employer engagement above that already taking place at Plumpton through Curriculum Advisory Panels was not felt necessary. The Royal College of Veterinary Surgeons were heavily involved in the development of the Foundation Degree in Vet Nursing.

Measuring your success
· Successful validations: Foundation Diplomas in Field Biology, Equine Sports Coaching, Wine Production, Horticulture and Garden Design, Foundation Degrees in Bioscience, Vet Nursing and Outdoor Adventurous Activities, Combined BA (Hons) Environmental Biology, MRes Bioscience

· Study skills resources for Bioscience students (paper and online)

· Bioscience and Chemistry learning packs

· Presentations and workshops at SLN events

· Taster Days for schools and FE colleges

· CPD Field Studies course

· Formalising progression to top up through agreements between Institutions

· Research projects on Induction, Student Experience and Expectations 

· Work based route for BSc Equine Sports Performance Year Three

· Development of Bioscience Practitioners Group

· Staff Development event on Assessment

Mainstreaming 

· Engagement with regional ‘bioscience’ practitioners through networking events and workshops.

· Active participation in SLN conferences and event to disseminate information and good practise.

· Development and embedding of progression agreements 

· Development of a network of Bioscience Practitioners within Sussex including Univeristy Centre Hastings but disappointing to the West of Sussex Area

· Commitment of Institutions to use and develop study skills resources

· Long-term viability of developments within the curriculum, because of the embedded progression agreements and validated course structures, in the medium term guaranteed. 

Other central initiatives that have arisen from SLN activity that link the Bioscience Curriculum area, e.g., HE in FE practitioners group and Research Forum are less likely to be sustained without continued support and funding. 

Sussex Learning Network

Community Practice Strand

Draft final report

1) How have you gone about your work?

· Mapping

As recognised in our original proposal for funding, extensive mapping of provision relevant to the Community and Voluntary Sector had been carried out, across Sussex.  We used such information as a baseline from which to build a clear picture of provision, at different levels, in order to identify gaps (in relation to course content and delivery locations).  The results of this work were translated  

into maps which indicated the range of provision across the county, these maps were available as virtual maps, accessible via Google.

The development of the mapping work raised questions around the remit of our strand.  Training /education providers queried the omission of qualifications related to childcare.  The Advisory Group did consider this but it was agreed that it was not central to the core aims of the strand – i.e. qualifications related to staff working for Voluntary and Community Sector organisations or those working in the field of Community Development.  

Curriculum Review 

Once courses had been identified via the mapping process, work began on exploring course content and identifying relevant links / synergies with a view to informing progression agreements.  Contributions from the Advisory Group indicated that a clearer picture was needed in relation to learners’ training/education ‘journeys’.  There was a strong feeling that learners related to our strand do not tend to follow traditional progression pathways.  Research was therefore commissioned, involving learners from a range of courses at a range of levels.  Findings did indeed indicate the complex and diverse range of interactions with training and education and highlighted the fact that many (often mature) learners reach entry to HE via a number of routes, not least those related to work experience rather than necessarily through completion of a level 3 qualification.

A key aspect of the work of the Community Practice Strand, in contrast to that of other SLN strands, was the lack of a dedicated Sector Skills Council which related to the Voluntary and Community Sector.  Links were made with LLUK, however, whilst they expressed an interest in our work, they were unable to attend Advisory Group meetings.  The Learning and Skills Council nationally have been involved in debates with Government around the appropriateness of developing a SSC for the sector.

· Curriculum Development

Providers developing new relevant courses were supported to ensure such courses were compatible with what already existed.  In addition, we encouraged the consideration of suitable progression routes (into and out of) new programmes from the early stages of course development.
A key issue that emerged during our work was that of funding for courses.  Community and Voluntary organisations (which are also the main employers of community development workers in the region) are constantly challenged with fund-raising to cover their core business.  Funding for training and staff development is either non-existent or limited. In light of this, the decision was made to prioritise a modular approach to provision.  Relevant modules from a range of HE courses were identified and work continues, in collaboration with partners, to increase access in this way. 

In  our discussions about gaps and duplication in provision in our Advisory group meetings, CCE  explored the possibility of HE validation for learning delivered by Voluntary and Community sector partners .In order to offer a broader range of options for potential learners across the sector, we have developed some new ways of working.  CCE in collaboration with the Working Together Project have agreed to pilot three new programmes of learning at level three/HE level 1 and these new courses will attract transferable credits from CCE. The Working Together Project is developing, and will deliver, three modules with a mix of on and off campus delivery and aim to introduce people to a university environment

· Marketing and recruitment 


The difficulties in recruiting people from the sector to the revised MA programme in Public Partnership and Management, despite a collaborative approach to course design, raised questions about the university’s ability to market courses within the sector. We appointed the Working Together Project, a key training organisation for Brighton’s voluntary sector organisations, as consultants to market the programme for one year and to pilot a bursary scheme. While firm course numbers will not be confirmed until the autumn indications are that this year we have had far more enquiries for this course than ever before.

· Stakeholder involvement in the process

As indicated above, an Advisory Group was formed, at an early stage, made up of a range of organisations related to work of our strand.  Curriculum Leads ensured they were linked into relevant networks (e.g. Laying the Foundations, Learning Partnerships) and attended a variety of events across the counties to ensure our work was informed by that of others and vice versa.

2)  Measuring your success

· Curriculum development

As indicated above, it became clear early on that a central issue for learners / employers related to our Strands’ work was ability to pay for provision.  Clearly, there were steps to be taken to try to address this issue whilst attempting to develop existing or new curriculum.  Again, taking our lead from our Advisory Group, which included a representative from the local Learning and Skills Council (a major funder of relevant provision up to level 3), we engaged the LSC at a national level in our local work, providing the opportunity for employers to meet directly with the Senior Policy Manager.  Such highlighted areas where the local LSC could liaise more usefully with the sector.  In addition, work was put into exploring options for facilitating collaborative bidding for funding by VCS partners in order to underpin work on curriculum development.  Whilst partners agreed that such work was very useful in terms of building relationships and networks (both within VCS and between VCS and HE institutions), it was apparent that such collaborative funding for training/education purposes, was not a top priority for the sector at that point in time.  

In order to ensure provision for the sector is appropriately developed and delivered, relevant courses were identified within VCS and HE provision which offered the opportunity for collaboration in further development.  One example of this ongoing work involving a local VCS training provider and the University of Brighton Business School.   The two organisations have begun work on exploring course content / modes of delivery etc with a view to developing curriculum that is of optimum value and use to the sector.  It is hoped that such work will act as a pilot and that lessons learnt from the experience will inform future collaborative efforts with a range of VCS providers and HE institutions.

In addition, support has been given to facilitating the on-going revision of the Public Partnership and Management Masters degree within the School of Applied Social Science at the University of Brighton.  Whilst the course had already been adapted to incorporate a Voluntary Sector strand, feedback indicated that further work, involving closer collaboration with training providers in the sector, would strengthen it further and increase its usefulness and appeal to the sector. CCE, at the University of Sussex have agreed to continue the development work with Voluntary sector partners and to pilot three new programmes of learning at level three/HE level 1 and this will attract transferable credits from CCE. The Working Together Project is developing, and will deliver, three modules with a mix of on and off campus delivery and aim to introduce people to a university environment. In addition, CCE will offer courses from the Foundation Degree in Community Development as ‘stand-alone’ modules for CPD.

· Progression

For reasons described earlier, we made the decision to concentrate our work on progression agreements on those related to top-ups to Bachelors level.  The work resulted in 20 agreements involving either guaranteed interviews or places across 5 institutions.  This work helped raise and address a number of issues for those involved.  These included encouraging course leaders to really engage with consideration of parity of esteem (which was underpinned by work we had done on exploring APEL conditions across the various institutions).  Alongside this, there was a need to familiarise themselves with the detail of course content and ensure relevant ‘bridging’ mechanisms were in place, where necessary.  An example of this is the course leader of Applied Social Science at Hastings offering to develop a module specifically aimed at students from the FdA Community Development to facilitate progression.

Employer Engagement

Our initial involvement with the employers was with those representatives who helped form the Community Practice Advisory group. Their expertise and experience of the changing climate of the sector created the open dialogue that has continued throughout our work, this has helped clarify our general direction of work and the focus and emphasis of our broader employer engagement development work. CCE also commissioned an external consultant to work with employers to research the impact of employee’s learning on the workplace: Measuring the impact and effectiveness of community practice training on the workplace, November, 2007.

Our other engagement with employers took a variety of forms; we held a range of events for learners, employers and education providers, in Crawley, Billingshurst and in Brighton at the University of Sussex. These networking and dissemination events helped create positive partnership relations and helped create greater awareness of existing training offered across Sussex.

Our cross county conference, Building Communities in 2007 attracted high numbers of participants. We had two national speakers- Mark Ravenhall, Associate Director (Regions, NIACE) and Alison Gilchrist, Director of Practice Development at the Community Development Foundation as well as a local speaker, Thea Allison from the Brighton Community Partnership. This event helped raise awareness within Sussex of both national and regional policy developments. The events revealed the need for an annual gathering, so that dialogue can continue. The events helped raise awareness about the range of courses that are available across the community practice strand as well as to link in wider national and regional policy initiatives. Our final employer engagement event (May 2008) involved a range of employers who had supported students through their work based learning on the foundation degree in Community Development at the University of Sussex. This event enabled employers and learners to learn about the findings of the employer engagement research commissioned by CCE, ‘Measuring the impact and effectiveness of community practice training on the workplace, November, 2007.

Our partnership working with Action for Communities: laying the foundations meant that we were able to reach more employers through participating in the cluster group meetings across West Sussex. 

Staff Development

During the preparation of our application for endorsement of the vocational element of the Foundation degree in Community Development by the English Standards Board a number of staff development sessions were planned. Tutors teaching across the programme attended a range of training events around the National Occupational Standards in Community Development work. We wrote and delivered a range of staff training and development workshops around how best to integrate the academic and vocational elements of the foundation degree. The FdA programme received enthusiastic endorsement in 2007.

However, funding for training and staff development is either non-existent or limited across the voluntary and community sectors of the Community Practice and this raised barriers for staff who wanted to attend events or who were interested in accessing training.

The staff development work of the core SLN team meant that we were able to invite and bring together staff for events, workshops, and conferences. Levels of participation could have been further increased by supporting employers to enable staff to attend events. There is a need to develop further dialogue with employers in order to encourage investment in staff.
3 Mainstreaming

Some of the key outcomes of our work relate to improved understanding between training providers in the voluntary sector, course providers in further education and those designing and promoting programmes at Higher Education level. We have also increased our understanding of learner aspirations, the barriers that exist to progression and the diverse routes that individuals take to higher level qualifications. 

None of this is systematic and, in keeping with the responsive nature of the voluntary sector changes in education and training needs are often led by changes in national policy requirements and the availability of funding. 

There is however a strong recognition among partners in this curriculum strand of the value of this relationship and a commitment to build on and review links that have been put in place during the SLN work. 

In order to facilitate this The Community University Partnership programme – one of the leaders of the strand, has agreed to build a networking role into its regular work plan. We have also made a commitment to hosting an annual conference between learning providers for community and voluntary sector organisations and community practice work. Terms of reference for this work have been produced and partners from the curriculum advisory group invited to specify the time of year that this should take place. The conference will include an invited speaker (in response to a request from the sector at the June 2007 conference to host such events) and a day’s sharing of new developments in provision among the different partners and in funding streams available. Such a group could facilitate a collaborative approach to funding applications in the future. 

CREATIVE ARTS AND NEW MEDIA REVIEW 2008

INTRODUCTION

The Creative Arts and New Media Strand of the project has been managed in a different way to the other subject strands.  It was felt that due to the volume and complexity of the provision within the area that it would better to divide the area into 3 sub strands of 

Art & Design

New Media 

Performing Arts

Inevitably there is some overlap in the subject areas designated under the sub strands which has been honoured by good communication and collaboration.  The activities and project plan for the strand have been managed by the Curriculum Planning and Development Manager.

It was also felt that the work would benefit from the involvement of further education and higher education institutions so the consultancies for the work were offered to the relevant institutions in Sussex and the attached structure diagram (Appendix 1) shows which have taken the lead roles over the project term.

The initial goals (Appendix 2) for the first year’s engagement were specific and prescribed forming the basis of our project plan for the first year.  All of the goals were achieved establishing a good foundation for continuing work in year 2.  

At the beginning of the second year most of the institutions confirmed their continued lead roles in the project with some changes in personnel.  For Art and Design, Anthony was replaced by Clare Chandler and for New Media, Paul undertook responsibility for the whole of the consultancy, Mark Greco having moved to a full time role elsewhere.

These changes and the momentum achieved in the first year established slightly different emphases within the sub strands for the basis of their work in the second year.  There were also 2 additional goals 

· Joint development of a stand alone Business Module for degree students – proposal document attached (Appendix 3).

· Development within Performing Arts of a work based BA top up

And 2 changes in approach

· Employer engagement with a majority of small to medium size enterprises was proving difficult and it was felt that collaboration with the sector skills councils would be more effective.

· Our conference in June 2007 had been well attended but it was noticeable that the majority of delegates were from the local Brighton area.  It was decided that we would take the SLN message to the outer edges of the county by holding regional networking events in Chichester in November 2007, Hastings March 2008 and Haywards Heath April 2008.  The initiative was well received by the attendees and also gave us an opportunity to interact with students, practitioners and employers at the host locations.

Linda M Randall

Curriculum Planning and Development Manager

Art and Design Sub Strand Review

To lead in the development of progression agreements for learners wishing to enter and move through higher education

There had been a hiatus in the consultancy for the six months prior to Clare’s taking up the post in September so there had been little achieved in progression routes for art and design courses. Some initial groundwork had been undertaken and the priority was to consolidate this and establish new links between HEIs (higher education institutions) and the FE (further education) colleges offering Foundation Degrees.

Existing progression agreements were used as the basis for developing new routes from Foundation Degrees in Fine Art, Crafts, Illustration, Graphics, Photography, Fashion and Digital Media. Initial meetings exposed problems in terms of progression from vocational courses specific to art and design and it quickly became apparent that a major part of the consultancy was going to be concerned with tackling conceptual barriers before any agreements could be put in place. 

· The majority of resistance to progression was from staff in HEIs delivering honours degree courses and the obvious barriers fell into three main areas – physical (the practical problems of increasing student numbers in levels 2 and 3 of a degree course where studio space is strictly limited) 

· perceptual (preconceptions, with little or no evidence, of the quality of vocational students and lack of knowledge of the FD curriculum) 

· emotional (tutors who had nurtured a cohort of students through two years were particularly reluctant to welcome new students into Level 3)

It was clear that collaboration between institutions was key to removing these barriers and essential to putting agreements in place. As part of this process, the Creative Arts and New Media team initiated a series of networking events across the region showcasing our work and encouraging staff liaison. Also, careful negotiation in individual meetings between course leaders and tutors from partner organisations produced concrete results. 

For instance, after lengthy discussions, it was agreed that early identification of potential students from FDs (foundation degrees) would enable better planning in terms of numbers. Many agreements, therefore, now include proposed interviews of students in the autumn term prior to UCAS applications. There are other more creative solutions being considered. For example, University of Brighton (UoB) is planning to limit student places in Level 1 in order to provide for extra students progressing into Levels 2 and 3. In return, City College Brighton & Hove will free up studio space for UoB students within their building.

Eight progression agreements are now in place with another twelve in discussion which should be signed off by the end of the consultancy period. Some of the most challenging agreements have had to have been revisited and developed over the course of the year.  These should be seen as ‘living documents’ and the strong links that have been forged between University of Brighton, Hastings College of Arts and Technology, City College, Brighton and Hove and Northbrook College should enable the continuous refinement of these agreements as well as providing a foundation for the development of new progression routes.

There are still concerns, with justification, about students progressing into Level 3 of an honours degree course, in terms of their skills and knowledge levels, preparedness for unguided learning and the final dissertation. Although some work has been done in this area, there is still much to be done in ensuring symbiotic course content development. Clare is also recommending to the University of Brighton a generic bridging course be developed within their continuing education offer to take place in the summer before students enrol. This course would identify gaps in their skills/knowledge base, help prepare them for embarking on their final portfolio and research project, as well as serving as induction to the college buildings, equipment, resources and systems.

To engage with employers in their sector to assess whether their needs are being met by the current curriculum offer in Sussex

In order to gauge employers’ needs for the Business Module, employers and employees were interviewed. 

Three companies were selected representing the areas of graphic design, fine art and 3D design – Compound Eye, Photoworks and Tin Tab. Other employers within the sector were approached on a less formal basis, for example, the Arts Council, the De la Warr Pavilion, Brighton Museum, as well as SMEs (small and medium enterprises) operating in the areas of fashion and graphic design, and the results contributed towards an overview of skills needs at entry level within the region. 

Clare Chandler

Consultant UoB, Art and Design 

New Media Sub Strand Review
Particular demographic features have served to define the activities of the past two years and determine the level of achievements. Our local research confirmed the national picture that the industry is asymmetric with a few big employers and thousands of small and freelance enterprises. This is clearly reflected in Sussex where a ‘creative hub’ in Brighton has almost 3,000 media related businesses but only a few employing more than 50 people.  

Outside the city the number drops dramatically with towns like Chichester and Crawley having only single digit numbers of employer across the entire sector. Engagement with practitioners and small and medium size enterprises (SMEs) was the focus of our first major event ‘Making it Happen in the Creative Industries’ a conference for practitioners and employers in 2007. We invited speakers from the digital industries to discuss employment from their perspective and presented practitioners with the opportunity to reflect on how their curriculum could respond to industry needs.   Going forward these issues would dominate the two years work.  In 2008 we identified with employers from the digital industries the specific issues that they regarded as missing from the students’ learning and experience; marketing, project planning and financial awareness of a creative enterprise as a business.   Joint meetings with teaching staff and employers confirmed the need for greater discussion of the curriculum and joint events that could promote employability among learners.

An early project had been the mapping of provision and again national trends were reflected in the Sussex data.  There was a large variety of media courses on offer from FE and HE providers and they were popular with students.  However, our research indicated that apart from Brighton, students were not staying in the region  - employment was viewed as London or beyond.  In our meetings with employers a co-ordinated scheme of work experience has been a constant request and whilst these SMEs are happy to provide access they are not resourced to manage the recruitment and administration.   With multiple requests from different colleges they are quickly overloaded. 

Our approach has been as a ‘network of networks’ using links and organisations within the region to offer staff development through events that delivered thoughtful information from the industry/employer perspective. We have taken this message to area meetings in Chichester, Hastings, and Haywards Heath and individual colleges. As well as local providers we have invited other stakeholders to bring their experience to bear on progression and engagement issues.  This has included strong working ties with organisations as varied as progress2succeed (Hampshire LLN); British Youth Film Academy; Screen South; Imperial War Museum; and South East Film Archive. Partnership links with progress2succeed began with a successful event at the University of Chichester where Heads of Media Department and Heads of School at UoC and Solent University met with curriculum consultants from both LLN.   The agenda was free ranging in the hope that we could establish joint working practices to share information and progression activities.   As a result the consultants were given a remit to work jointly for the benefit of institutions in both networks and to introduce progression negotiations among institutions in the area of AV/New Media programmes.    

New media attracts a great deal of attention and interest, This is hardly surprising when YouTube and Facebook along with mobile, gaming and digital technology define this generation. Educational institutions have responded with a considerable growth in the range of new media courses on offer.   The fact that these courses are popular and rarely present recruitment difficulties has indirectly led to progression accords being seen locally as unnecessary. Building meaningful relationships demands active interest from key teaching staff to develop co-operative links, which is difficult when there is no apparent need. 

Our successful work with employers has informed the planning and design of a key project in curriculum development, the Business Module. Focused on the essential business skills for working in the creative industries, this is a teaching resource that will prepare students for the transition from education to work.  From our consultation with employers, practitioners and the sector skills councils we have confirmed that this teaching module addresses the need for students to be better prepared to handle planning, finance and marketing issues whether working in a freelance, self-employed or employee status.   

The resource has been mapped to occupational standards and we are confident that it offers an innovative development for FE/HE in Sussex.  What remains is to establish this in the mainstream of our lead institutions and embed the scheme in course programmes.    As a flexible resource it offers all creative disciplines the opportunity for students to understand that both business and creative decisions will determine their future success.  It will be used in conjunction with the Top Up development for the Performing Arts and the identification of a lead ‘champion’ who can adapt it locally as well as promote the resource would be beneficial. 

Endorsement by local employer organisations and the Sector Skills Councils may offer an inducement to adopt the material.   If the module can be accredited in this way it will produce a lasting impact on the vocational qualities in creative subjects as it encourages on-going engagement with employers.   

Paul Andersen

Consultant UoC, New Media

Performing Arts sub Strand Review

Nick Gardner and Lisa Holloway were employed as consultants working on the field of Performing Arts: Theatre and Music respectively. It was considered that the specialist nature of the two disciplines while not totally discrete demanded expertise and sector knowledge in the role of consultant. The consultants joined the team in early 2007. Inevitably, the first period was about scoping the potential possible within the timescales set.

To lead in the development of progression agreements for learners wishing to enter and move through higher education

This was a particular focus of our first year (2007) and specific targets were set and met through initial agreements consolidated between Brighton Institute of Modern Music (BIMM) and Northbrook College, City College Brighton & Hove and BIMM, Sussex Downs College and Northbrook. These covered entry into undergraduate programmes and progression between levels Five and honours programmes. 

As the consultancy developed, the challenges posed by the diversity of the curriculum offer, types of institution, geographical spread and lack of clear guidance for students became more apparent. It was felt that initial success was through individual contacts and the necessity of facilitating a broader, departmental approach, which would offer stronger, long term achievements. Networking events at Chichester, Hastings and Hayward Heath began the evolution of a broader understanding between departments.

The progression agreement project has significantly gathered momentum during the second year of consultancy, with links being established between all HEIs and the majority of FE colleges and some Sixth Forms. These amount to over 30 separate agreements in Music, Theatre, Dance, Music Production and Street Arts.

Challenges and opportunities for further development

Initially we found that the low profile of the SLN in early 2007 necessitated considerable groundwork/IAG prior to the introduction of the concept of progression agreements. For numerous reasons, historical and cultural reservations about partnerships and partnership agreements were common amongst the academic community. 

Identifying the right individuals - or groups of individuals - to approach regarding progression agreements raised some issues with procedures and responsibilities within institutions, i.e. at what level to engage in discussion and the role of admissions.

Initially individual staff had difficulties in identifying the benefits both for the institutions and for the learner, given that for the majority of performing arts courses recruitment is not perceived as a problem ‘to be solved.’ This remains a potential barrier for courses with high rates of applications from A Level and more traditional entry routes. 

To participate in the planning, production of materials and presentation of day one of the SLN Conference ‘Making it in the Creative Industries’ on the 20th June 2007.

The conference was successful and attended by approximately seventy delegates representing a range of interests and providers, e.g., Dany Louise, Creative Industries Manager at Brighton & Hove City Council, Vaseema Hamilton, Principal of BIMM and a range of industry, lecturers, administrators, practitioners and students. Presenters included Simon Fanshawe, theatre/actor manager Alister O’Loughlin, Anna Moulson, director of Melting Vinyl promotions company, Paul Jonas, director of Tru Thoughts record and publishing label and a director of a computer games company.

Challenges and opportunities for further development:

We assumed knowledge in the audience about SLN’s aims and objectives that was either non-existent or vestigial. More time could usefully have been spent exploring the remit of the SLN and the nature of courses and industry activity in the region. 

The opportunity during the latter part of the conference to set up a forum and frame actions was missed.

To identify opportunities for staff development for those working in the subject and advise the Core Team on how these can be delivered. 

At the onset of the academic year 2007-08, the team were concerned that the project was becoming over-centralised with Brighton at the heart of its activities. In reaction to this it was decided to disperse activity across the region through a series of themed network events. These took the form of short seminars held at Chichester University, Central Sussex College, Haywards Heath and University Centre, Hastings. We invited guest speakers to present on a number of initiatives and SLN activities. At Central Sussex and Haywards Heath college tours were conducted of new facilities. 

Alongside this, individual and small subject/department meetings were continuing to be held.

Lisa and Nick attended Creative Industries related conferences and made presentations at a number of these on vocational education, industry linkage and the work of the SLN.

Challenges and opportunities for further development:

With reference to the regional events, approximately 350 email invitations were issued, with varying levels of attendance. All yielded positive outcomes but there was a level of frustration felt by the team following the last of these where, for a number of reasons, attendance had been particularly low from schools and universities. In retrospect marketing and allocated cross-county CPD time for staff were key factors.

Plans for a fourth event were put on hold and the focus switched to meetings with individuals and small groups.

To advise on the development of information, advice and guidance to support learners of all ages wishing to enter higher education.

The Performing Arts team have actively participated in progression fairs such as Sussex Skills, Sussex HE convention and Sussex Downs Progression Conference, providing student advice and guidance on vocational progression in the region in the Performing Arts. 

We have given talks at Worthing High, Bhasvic (Brighton, Hove and Sussex Sixth Form College), Davison High School in Worthing and BIMM (Brighton Institute of Modern Music) about foundation degrees, and we presented to the senior staff at Bhasvic on foundation degrees.

Challenges and opportunities for further development:

We have predominantly worked with colleges and HEIs. Should the project continue beyond July 08, increasingly the focus would be with schools, sixth form colleges and the more academic departments in HEIs.

To engage with employers in their sector to assess whether their needs are being met by the current curriculum offer in Sussex. 

This was one of the central themes of our ‘Making it in the Creative Industries’ conference in June 2007 where we engaged with employers and practitioners across the region and the arts disciplines.

We have engaged with employers at events, festivals and conferences, including The Space, The Great Escape, Brighton Live and the Brighton Festival.

We have conducted individual meetings and interviews with companies such as Glyndebourne Opera House, Lout Promotions (music promotions), One From The Heart (theatre production company), Prodigal Theatre, Periplum Theatre Company and the Cultural and Sports Alliance. We also presented for the Arts Council at an event hosted by University of Kent at Chatham Dockyards about the development of the SLN Street Arts qualification – the numbers were funded by the SLN.

Challenges and opportunities for further development

We have instigated some linkage with the Creative and Cultural Skills Council: this needs further development.

There is a will to bring employers together around curriculum groups, but there remain challenges regarding appropriate loci and rationale for relevant forums in this diverse sector.

To organise and support a broad based curriculum group that would review existing provision in the subject and advise on possible areas for development. 

We have done this through individual networking. If we have the Arts Festival (*see below) we could link it with a gathering of professionals.

Advise on the marketing and recruitment of learners to the programmes you are developing/modifying.

Discussion has begun between City College Brighton and Hove and Northbrook relating to the development of a joint website promoting performing arts courses and providing a forum for comments and discussion.  The intention is to involve other educational institutions once the website has been established.

Student workshops for potential progressing students: Chichester University have invited students from City College, Chichester College and Northbrook to perform pieces in an informal setting, enabling students to experience course components. Similar arrangements are in place across the institutions we have been working with.

Lisa Holloway
Nick Gardner

Consultant BMN,
Consultant Northbrook,

Performing Arts
Performing Arts
SUMMATION

The format for our subject strand has proved successful and engaging and has encouraged effective collaboration across the geographical area and provision of Creative Arts and New Media.  Some of the principal outcomes being

· Mapping of the FE and HE offer for the Creative Arts and New Media for the region

· The 2007 Conference ‘Making it in the Creative Industries

· Three regional networking events in Chichester, Hastings and Haywards Heath aiding the dissemination of IAG materials and awareness raising amongst our subject strand practitioners and some students

· A large volume of confirmed progression agreements between FE and HE institutions within and across county borders to Hampshire and Surrey, a further number in draft.  The impetus of this work will continue as part of the Sussex Vocational Progression Accord

· Out of county work Reading: where natural progression does not exist in Sussex, we have established links with colleges/HEIs outside the county. Our first progression agreement that fulfils this role is with Thames Valley University, which provides top ups with a focus on specific musical instruments, i.e. Drumtech.  We are putting a progression in place with BIMM and TVU
· Effective collaborative working between institutions – meetings with all Sussex HEIs, and some over the county boundaries, and colleges and schools with a vocational curriculum.  Outcomes have been reciprocal staff visits and possible exchanges within the Performing Arts. These inter institutional links and collaborative working aim to enhance the student experience and simplify progression

· Development of joint website by City College Brighton and Hove and Northbrook College relating to the performing arts to aid progression and provide a forum for discussion

· Development of the annual Progression/Live Arts Festival relating to performing arts.

· Submission to the SLN Director of the draft of a Business Module, with feedback from practitioners, employers and students

· Development of Work Based BA Top-up – possible validation 2009
· A basis has been established with University of Brighton for an MA link with Northbrook College concerning the development of a curriculum to mesh with theirs for an MA in Performing Arts. This needs to be followed up.

· Establishment of links and involvement in Sector Skills Councils’ events and development

· Establishment of links and involvement in media development in the Brighton area

Mainstreaming our work

The following have been identified as areas for mainstreaming our work:

· Performing Arts BA Top up: this has been a subject of some discussion with University of Brighton. Further work is required. To be delivered by Northbrook. Possible validation 2009.

· Business Module

· Joint website: potential joint marketing/IAG opportunity initially with City College and Northbrook College, but with an intention to involve other educational institutions.

· *Progression/Live Arts Festival: an annual summer festival for performing arts to share good practise and assist students in making progression choices. First festival anticipated in June 2009.

Linda M Randall

Curriculum Planning and Development Manager

SLN eLearning Project 

(Draft) Final Report, 3rd July 2008

“You guys have certainly made a bit of a mark with the SLN project & I hope you are able to carry on the work in some form when the official project finishes.” (Dr Robin Goodfellow, Institute of Educational Technology, The Open University)
Overview of the two-year project
Our elearning project has identified examples of productive practice in the field and has developed and disseminated these through a confident online presence, collaborative action research projects and a number of dedicated workshops, conferences and events.

The project has, however, been undertaken within some uncharted pedagogical and technological territory the navigation of which has been problematic on occasion, both conceptually and practically. Time was given in the introductory phase to the ‘grounded’ location of the project within a regional context and in establishing a team structure by recruiting two consultants with established technical and pedagogical expertise. We were also determined, from the outset, to work within the context of practitioner need and an understanding of the learner experience. This has demanded flexibility. The ways in which we have responded to challenge, manoeuvred and changed course where necessary are detailed, below.

How we have gone about our work.

(This section follows the model of engagement. Quotations are the outcomes the project was expected to deliver in the model of engagement.)

It is through our conferences, workshops and events that, in the main, “All SLN Curriculum Groups (have had) access to new approaches, resources, and expertise which will enable them to explore the potential of elearning in the delivery of their subject specialisms”. The SLN Curriculum Groups have each had a designated ‘link’ member of the eLearning Project Team and have been given any advice and workshop support as requested.
At the outset of the project and following the advice of the SLN Director an Advisory Group was established comprising elearning technologists from participating SLN institutions. This group has met periodically, in different regional locations and has provided a dynamic forum for the exchange of practice, ideas and expertise. The SLN eLearning Project has gained much from the advice and support of the Advisory Group and has, in turn, offered reciprocal opportunities related to staff development and the mainstreaming of our work beyond the end of the project itself. It was, however, apparent from the outset that this was a group with an interest in exploratory activity beyond discussion and Advisory Group meetings have generally taken the form of workshops to which members have been encouraged to invite colleagues. Examples include:

‘Troublesome Knowledge’ 02/10/07 
Review of current practice and interests 27/06/07
OpenLearn Workshop, 04/12/07
The work of the Advisory Group has, in turn, provided a critical cutting edge to our work enabling an informed understanding of the ways in which wider and global innovation impacts upon local practice. This has influenced our choice of keynote speakers at conferences and events and allowed us to give curriculum teams access to wider development through discussion with and presentations by, for example:

Professor Martin Weller
Professor John Naughton
Dr Robin Goodfellow
Dr Judith Good

“Good practice and expertise in elearning (have been) mapped, analysed and disseminated.” 

This is discussed in more detail under D1, below. Our map of elearning provides a guide to a number of useful technologies in which our partner colleagues have found much of interest. Examples of good practice have been provided, analysed and disseminated through our programme of conferences, workshops and events. 
“Accessible electronic learning resources to support learners on vocational courses (have been) created and piloted.” 

The attention given to productive resources for learning has been complemented by an interest in the ways in which these are used by participants. In the examples (D2 below) there are links to discussion forums for the exchange of ideas and practice. It is expected that these, in turn, will offer opportunities for continuing development and mainstreaming beyond the life of the project.

“eLearning networks and collaborative partnerships across HE and FE” have been created. Members of the Advisory Group have set up their own JISC Mail Group. A dynamic collaborative partnership is also now in place with the Open University Social:Learn Project. 

“A number of small-scale projects to suit particular curriculum areas” have been developed and are being evaluated. 

These are discussed more fully in D2, below. From the outset a key purpose has been to adopt action research as a basis for our work in collaboration with our SLN partners on dedicated projects. Such work is valuable not only in promoting examples of productive learning but in drawing attention to those procedures of reflection and enquiry which underpin best practice.

The “work and research” of the project team is being disseminated through educational conferences and publications. Papers on work in progress have been presented by Robert Catt and Jenny Lynden at two recent conferences:

Centre for Learning and Teaching Conference 

OpenLearn International Conference
Liz Thackray presented an HEA Master Class, University of Portsmouth, June 2008, gave a poster presentation at ALT-C and is to have a publication in ALT-J. She has also submitted a paper to RELIVE

Robert Catt has been invited to contribute to ‘The Literacies of elearning Project’ (Robin Goodfellow)

Nigel Gibson is presenting a paper on the ways in which the project has made use of Web 2.0 technologies and OpenLearn at the Open University “eLearning Community”, on 15th July 2008. 

He will also be presenting from the University of Sussex to the Open University Digilab (date?) 

Measuring our success

(Targets and milestones from the Delivery Plan 2006-8: review of achievement including evidence of success and failure)

D1. A comprehensive map of the range and diversity of e-learning in Sussex.

We began the project with the initial aim of mapping the range and diversity of elearning across Sussex, with an introductory focus on HE and, subsequently, FE institutions. Our preparatory work included interviewing and surveying ten learning development staff within SLN partnership institutions.

However, as our work has developed, we have become aware that such a map, with associations of a fixed and stable topography, falls outside the fast-developing areas of interest and practice within which our partner colleagues are engaged.

Our attempts to capture, describe and disseminate ‘the range and diversity of elearning across Sussex’ have, certainly, resulted in a good deal of useful data from interviews in the field and a ‘technology map’ within our wiki. Such data, however, are subject to rapid change and development and, clearly, the interest of practitioners has been broader than that contained by county boundaries. In this respect our mapping work has tended towards case study examples and progress updates on the wiki, through institutional channels of dissemination afforded by the Advisory Group and in following up workshops and events, e.g. ‘twitterers’.

D2. Development and evaluation of a series of action research projects to contribute to the development of elearning in Sussex.

A number of action research projects are currently in progress and some of these have been established as open educational resource units within a dedicated SLN Zone in OpenLearn.

Collaborative Skills project
Action Learning Using Flash Meeting
Number Skills

 HYPERLINK "http://labspace.open.ac.uk/course/view.php?id=3230" 
Writing Skills
Working Online
D3. Staff development opportunities for staff in elearning

This has been an area in which we have found both success and achievement. From the outset, participants in the eLearning Project have found value in a ‘blended’ approach combining face to face events with opportunities to explore learning technologies which can be subsequently pursued and explored online.

Successful examples include:

OpenLearn Workshop 27th February 2007
eLearning Project Conference, 9th May 2007
Threshold Concepts Workshop 2nd October 2007
OpenLearn Workshop, 4th December 2007
Exploring Learning Technologies, 13th February 2008
ELT2 3rd June 2008
Our conferences, workshops and events have provided staff development opportunities through:

Keynote presentations designed to challenge many of the assumptions underpinning practice in learning and teaching, e.g.

John Naughton

Martin Weller: Social:Learn
ELT2 Panel

JISC ‘In Their Own Words’ research

Interaction with elearning technologies with emphasis given to discussion and critical enquiry.
Dedicated support and intervention from experts in the field: OpenLearn, FM. Web 2.0, Second Life.

Enquiry within a community of practice: Threshold Concepts Workshop

Involvement in Staff development within institutions: LearnHigher, Univ of Brighton; Northbrook ELT Fair.

The work we have undertaken with the Advisory Group has also provided a forum within which staff development has been discussed. 

New areas of work undertaken

Members of the eLearning team have recently been involved in a discussion and exchange of ideas with colleagues from the South-West Lifelong Learning Network (SWLLN) and Western Vocational Lifelong Learning Network (WVLLN).

We have developed productive links with the JISC Regional Support Group (JISC RSG) which has both contributed to our regional events and disseminated examples of our work and practice within the South-East region. There is developing and valuable complementary interest in the ways in which mobile technologies can be applied in the field of teaching and learning.

Recent discussion with the Arts Council in the South-East has given attention to the ways in which examples of practice from our project can be applied within the field of Creative Arts and New Media, particularly in enhancing work-related opportunities associated with the 14-19 diplomas. 

Overarching areas

Progression Agreements in the eLearning and Computing Strand

The progression agreement work has focussed on the computing curriculum strand. As a subject area, there is generally a very wide range of provision across all levels in Sussex. However, both FE and HE institutions in Sussex are suffering from the national downturn in student interest in computing as a subject. This has led to institutions rapidly re-versioning their offerings in computing with a shift more towards computer applications (e.g. Games, Media Design, Music) and away from traditional computing programmes. A consequence of this has been the movement of students (and hence staffing resources) away from computing departments and towards other departments.

From the point of view of the progression work, this has resulted in a disappointingly low level of involvement from the institutions contacted. The progression agreement work has focussed on transition from foundation degrees to honours degrees. This level has seen a great deal of change with new foundation degrees coming in and many existing ones being re-launched. The progress to date has been to agree internal progression for Open University and University of Brighton validated foundation degrees/honours degrees.

Further work will continue on the work already begun on inter- institutional progressions.
Employer Engagement

This is an area we have found most challenging and in which a variety of approaches have found least success. 

Examples of activity undertaken, include:

The possibility of using mobile units (‘digibuses’) from University of Sussex and the Open University to visit industrial estates, business parks etc;

The involvement of such employee organisations as Unison in our work.

Employers have been invited to all our conferences and events, e.g. ‘Epic’ attended and presented at our eLearning Cinference.

We have held meetings with the South-East Arts Council and Robert Catt has been invited to join a Steering Group “to look at how we can take forward the work that we have done to date in relation to the Diploma in Creative and Media. The focus will be around cultural organisations and the work related learning offer, looking at how technology can give young people access to an organisation's processes, online pedagogy and ways in which whole organisations can begin to think of themselves as places of learning. The steering group will be made up of Arts Council England South East, Glyndebourne, Learning and Skills Council, MLA SE, SEEDA, Skillset, Open University and SSAT.”
Mainstreaming our work

The review process has been helpful in finding a focus for the mainstreaming of our project work. An indicator of the success of the project is the way in which, as we approach the end of the funded period, we have been approached by colleagues within partner institutions and some employers interested in continued contact and collaborative development. Workshops presented at Days 2 and 3 of the ‘Three By The Sea’ SLN Conferences promoted further interest in continued work in partnership. Potential areas of interest we are currently investigating include:

Action Learning Sets 

Continued ELT events within the creative forums provided by InQbate

Working with the Arts Council in the South East Steering Group to investigate online opportunities related to the 14-19 Diploma in Creative Arts and New Media

Staff Development events within the LearnHigher Pathfinder Programme

Maintaining and developing further the units and discussion forums within OpenLearn.

OpenLearn evaluation of work undertaken

Even before the OpenLearn website was launched in October 2006, the Sussex Learning Network engaged in helping us define how open educational resources might be used by practitioners working within further and higher education.

Their willingness to participate in an action research case study meant we were able to gain valuable feedback on user experiences. For example there was a successful workshop held with the Sussex Learning Network on 4th December 2007. The participants were adult education practitioners and the aim was to explore how to edit OpenLearn units. This was followed by an event at the University of Brighton on 13th February 2008 at which practitioners accessed, demonstrated and interacted with a range of e-learning technologies.

The SLN elearning team have included OpenLearn in their investigation of partnership work amongst FE and HE institutions, employers and voluntary organisations across Sussex, exploring approaches to using the OpenLearn resources in a diverse range of contexts.  Particular emphasis has been placed on how the resources may be valuable in supporting vocational learners during their transition from further to higher education. They have provided opportunities for us to raise awareness of new technologies and approaches to e-learning and e-publishing within course production.  The members of the SLN are a network through which knowledge of OER can be disseminated to learners over the long term.

Importantly the SLN members have led in the use of the OpenLearn LabSpace to move ideology into practice and provide valuable examples of how educators can collaborate and work in new ways.   Reusing and remixing open educational resources is not part of the working practice of most, neither is it embedded in the culture of education. We have relied on innovators like the members of the SLN to build constructively - and with critique in the form of regular review and evaluation - on the building blocks the OpenLearn project provided. Members have contributed interactive content to the LabSpace and also experimented with tools such as FlashMeeting video conferencing and Compendium knowledge mapping to create new resources.

OpenLearn was Highly Commended in the 2008 National eWell-Being Awards in the category of reaching the digitally excluded. The entry focused in part on our work with members of the Sussex Learning Network. This award highlighted projects that use ICT to reduce social exclusion, and improve access to economic and social opportunities, for disadvantaged groups.
Financial reporting

To follow

SLN Health and Social Care

Final Report, July 2008

Foundation Degrees and Post Qualifying Social Work

1. Background

The Curriculum Team for Health and Social Care was established in 2006 with the following targets

· To deliver the Foundation Degree in Health and Social Care at a wide range of FE locations across Sussex.

· To create a common academic and credit framework across the delivery partners

· To map and develop progression routes for foundation graduates

· To develop enhanced possibilities for credit transfer between FE and HE providers

· To liaise with statutory employers in the health and social care sector

· To create a common credit transfer framework and integrated curriculum amongst partner HEIs delivering the revised post-qualifying  social work framework 

2. The Work Undertaken

The main stages of the work undertaken were as follows:

2.1 Mapping   
The curriculum team worked closely with the SLN IAG team and colleagues from partner colleges and HEI’s to map the range and complexity of courses related to Health and Social Care that are available across Sussex. This data has been made available via the SLN website.

2.2 Curriculum review

Foundation Degree

The development of a Foundation Degree for Health and Social Care was based on an assessment of the current training and development needs of the social care sector.  At the start of the project it was considered premature to seek to develop a route for health care as roles in the health sector were still being defined and funding was not yet available.  Within social care the main requirement relating to foundation degree level was for managers to obtain the Registered Managers Award (RMA). This award is required by Skills for Care (SfC) and the Commission for Social Care Inspection (CSCI). While this was defined as a level 4 NVQ it was ideally suited to form part of a foundation degree.

The Faculty of Health and Applied Social Science at the University of Brighton were already involved in a major programme developing and delivering the RMA across four sites in East Sussex.  A curriculum team was formed to develop underpinning knowledge for the RMA units and this was delivered to some 50 managers across Sussex.  College lecturers joined University staff and other key training organisations to develop teaching materials and deliver the programme.  A full evaluation of the of the process was undertaken by the Health and Social Policy Research Centre at the University (Ref)

Post Qualifying Social Work

To build upon the new degree in social work and to take account the changes in social work practice, including inter professional working, service user involvement and a person centred approach, a new Post Qualifying education and training system was announced by the General Social Care Council in 2005 for implementation in 2007. This new structure incorporated three new awards:

· Specialist, including a consolidation module

· Higher Specialist

· Advanced

Regional planning took place with other HEI’s across the region under the auspices of Skills for Care. To respond to the needs of employers locally, and in line with research and practice experience within the School of Applied Social Science, it was agreed that the curriculum areas  to be developed at the University of Brighton would be:

· Adult Services

· Mental Health

· Leadership and Management

2.3 Curriculum Development

Foundation Degree

The teaching developed for the RMA was then further refined to create level modules for the proposed Foundation Degree.  This award encompassed the NVQ4 qualification which was required for all managers of registered services in social care.  The decision to base the Foundation Degree on the RMA was based on feed back from employers and statutory organisations that this was their priority for funding and staff development. The modules and teaching materials were again developed by a joint group composed of University lecturers, College lecturers and other representatives from statutory and third sector organisations.  Core modules were included to cover current social care policy developments and learning and teaching skills.

The second level of the Foundation Degree was developed to offer specialist management modules on a range of specialist topics related to the delivery of social care.   Staff involved came from the university and the social care sector.

Post Qualifying Social Work

The initial process was endorsement by Skills for Care and the preparation of a submission to the General Social Care Council (GSCC), the regulatory body for social work training to enable the University of Brighton to be accredited to make Post Qualifying Awards in Social Work. Alongside this we developed a framework of courses to be provided that was approved by the Faculty of Health and Applied Social Science.

To build on the strengths of the previous collaborations in the provision of post qualifying awards in social work within the GSCC Consortium structures, the University of Brighton collaborated with the Universities of Chichester and Sussex plus Kingston University to establish a Higher Education Institutions Reference Group. Through this structure it was possible to reach agreements in the following areas:-

· Harmonise modules.

· Establish a common credit rating framework to enable APL between   courses.

· Explore how to APL experiential learning and other awards in the PQ Framework.

In the development of the new curricula it was necessary to incorporate the General Social Care Council’s Post Qualifying Framework Specialist Standards, the Code of Practice for Social Workers and the guidance on the assessment of practice in the workplace. The Post Qualifying Social Work courses were approved by a University of Brighton validation panel in April 2007 and accreditation of the specific courses and awards by the General Social Care Council followed.

Marketing and Recruitment

The new Foundation Degree was delivered as a pilot at the University Centre Hastings.  This was chosen because of the large concentration of services in the area.  The foundation degree was marketed in a number of ways including:

· A data base of all residential homes in East Sussex

· Key managers in social care

· Advertisements in local papers

· Information sessions with provider organisations.

· Circulation in electronic and hard copy formats  a range of publicity leaflets produced with the assistance of the SLN to employers

Recruitment to the degree was disappointing but a cohort of students was eventually achieved and the degree delivered.  Student involvement and feedback was excellent and students from a wide range of educational backgrounds adapted to university level work. 

Post Qualifying Social Work

Marketing and recruitment was undertaken jointly with key employer partners. Workshops were organised for potential applicants and their line managers. Publicity leaflets were produced and distributed. Employers additionally organised their own nomination and selection processes.

Stakeholder Involvement

Foundation Degree

Throughout the development of the Foundation Degree the team ensured a high level of stakeholder involvement.  The main ways were:

· A curriculum development team with representatives from the sector

· A management team with third sector involvement

· A planning team with representatives of colleges and employers

· A teaching team with staff from the sector

· A detailed evaluation process involving research with stakeholders

Throughout the project the team has worked closely with FE colleges at senior management and teaching staff levels.  

Post Qualifying Social Work

To ensure employer engagement with the establishment of the new awards, a Post Qualifying Social Work Development Group was established with representatives from East Sussex County Council, West Sussex County Council 

Brighton and Hove City Council and Sussex Partnership NHS Trust. The group included Training Managers, operational managers and experienced social worker practitioners. This group met on a monthly basis. Moreover, individuals and organisations representing people who use services and carers (CAPITAL and East Sussex Disability Association) have participated in the development of the courses.  This engagement with employers has enabled the incorporation of work based learning into the consolidation module of the Specialist Award in Social Work.

In addition to compliance with the regulations of the General Social Care Council, a requirement of the new framework was the necessity to be considered fit for purpose by the sector skills council, Skills for Care. As a result, team members engaged in PQ Development Forum Meetings organised by Skills for Care on a regional and sub-regional basis. These meetings included representatives from employers and HEI’s. As a result of this participation, the PQ Social Work courses provided by the three HEI’s in Sussex were endorsed by Skills for Care. Following this process, JS and SB (U of S) were co-opted to the Skills for Care South East Regional Committee and became joint chair of the Regional PQ Planning Committee, which replaced the PQ Development Forum. 

3. Measuring Success

3.1 Curriculum Development

The Foundation Degree has been successfully delivered at University Centre Hastings and Northbrook College.  The development work with Northbrook involved setting up combined teaching teams and intensive work with individual staff members.  Northbrook College has a track record of successful delivery of HE awards and a strong staff team led by a well qualified course leader. Recruitment proved challenging, but a cohort of students is now entering level 2.

The curriculum team also worked with managers and staff from Sussex Downs College but progress here was less successful.  Changes in leadership and lack of staff availability undermined development at Sussex Downs and it was finally agreed at validation that the college would not deliver the course in 2007 or 2008.  However current leadership within the College is interested in delivering the Foundation degree with support from the University.

A Foundation Degree is being delivered at Chichester University and agreement was reached on sharing information and the development of credit exchange.  It was also agreed that Chichester University would undertake work with Chichester College.

Central Sussex College was involved in discussions about delivery of the foundation degree, but took a management decision to focus on GNVQ and NVQ work at present.

Since the start of the project, work has continued on the development of a health route for the foundation degree. After a slow start this has now accelerated and in June 2008 a raft of new routes was validated.  Funding has been obtained for 30 places from the Strategic Health Authority, PCTs and Trusts involved in developing the curriculum and defining the awards.  These now include

· Mental Health and Psychosocial Care

· Supporting Long Term Care

· Children Family and Public Health

· Acute and Critical Care

The original route for social care has been renamed as

· Social Care Management

These new routes are based on a large number of common modules with specialist options determining the award title.  Many of the modules cover skills and knowledge related to social care as well as health care. The intention is to deliver the award where students are located and also to respond to the market in relation to the specific routes delivered.  

The original target has therefore been adapted to include the new health and social care routes so widening the scope of the Foundation Degree programme.  It is hoped that these new routes will attract specialist staff from social care in areas such as Learning Disabilities and Dementia. 

All these foundation degree routes validated at the University of Brighton have been developed within a single framework.  It is therefore possible to move between routes and to utilize credits obtained by taking individual modules as part of CPD. (see below).  Thus students at Northbrook can undertake modules taught by the university and vice versa.   

Post Qualifying Social Work

60 social workers have registered and commenced modules at the University of Brighton in the following areas:-

· Consolidation module, Adult Social Care-27

· Consolidation module, Mental Health- 6

· Specialist Award, Adult Social Care-7

· Specialist Award, Mental Health-12

· Higher Specialist Award, Leadership and Management-4

· Higher Specialist Award, Adult Social Care-1

· Higher Specialist award, Mental Health-1

· Advanced Award-2

3.2 Progression 
The work to establish a Progression agreement within the Foundation Degree structure was developed in close collaboration with The Open University and the University of Chichester. This included the development of protocols for APL and the transfer of credits between institutions. This work has produced clear guidance for potential entrants and has specified progression routes towards honours degrees. However, the admission requirements for professional training within nursing, professions allied to medicine and social work have made progression through advanced standing on to these courses problematic.

3.3 Employer Engagement

Foundation Degree

Work with employers organizations and statutory bodies in Sussex has confirmed that the priority for the  social sector at present is to achieve the targets set by SfC and CSCI in relation to NVQ 2 and 3 and RMA for managers.  While there is growing interest in the potential of foundation degrees to offer progression into higher education the focus of attention has been on the continuing professional development potential of individual modules.  A number of events of the last two years have highlighted this potential and the curriculum team is now involved in setting up an event for stakeholders to explore the potential for using existing and new modules.  This event is due to take place in July 2008 and a project has been developed to continue this work across Sussex (see section on mainstreaming work)

The team has also engaged regularly with SfC about the need to develop foundation degrees as part of the programme for creating a high class workforce in social care.  SfC has now produced guidance on the development of foundation degrees and this again is a piece of continuing work.

Aim Higher (Sussex) has also been involved in planning developments for foundation degrees.  The current emphasis is on the potential for encouraging students from 14-19 courses to enter social care, perhaps via a foundation degree.

Post Qualifying Social Work

Workshops have been held for social workers and managers who will be undertaking a practice assessor role within the new framework. In addition, team members have been asked to further brief social workers and their managers about the new framework. Each local authority is incorporating the framework into its pay and grading structure.

However, it is necessary to be aware of outstanding issues for employers. These include the problem that the finance for employers to support new PQ courses is uncertain as government formula grants have been subject to change. In addition, for some employers staff release for courses has become more difficult as resources to ‘back fill’ to enable staff time to do courses is disappearing. There are considerable pressures on employers and PQ courses are one of many priorities. However, it is acknowledged that support to PQ courses as part of a CPD strategy is valuable in relation to an employers capacity to manage recruitment and retention issues. A particular challenge for PQ Social work education is the numbers of stakeholders with competing needs and demands.

3.4 Staff Development

The curriculum team has worked closely with staff in Northbrook College to help develop their teaching team and widen the range of modules available.  The college has drawn on existing validated university modules and now has access to modules from the new health routes.  

In addition the delivery at UCH has involved staff from social services and provider organizations in the delivery of modules.  Regular team meetings have helped develop staff from the university and other organizations.  This has built on the intensive work undertaken in the Registered Managers Award project.

A curriculum team member has worked jointly with a member of the SLN e-learning project team to pilot the use of on-line technologies in association with the principles of Action Learning to run staff development workshops. The project utilized Flash Meeting technology to facilitate the set and has been written up as a module on the Open Learn facility.

4.
Mainstreaming the Work
4.1 
Foundation Degree Routes

Delivery of the foundation degree will continue as follows

· Northbrook College will continue to deliver and develop the Social Care Management route in 2008

· The University of Brighton will deliver 30 places on routes from the five available according to demand in 2008.  Other routes can be added if funding is available for students.

· Sussex Downs College has expressed an interest in delivering the Social Care management Route in 2009

The foundation degree has now been validated with five main routes.  Delivery of these will depend on funding for students and demand from employers.  If SfC support the development in this area it is likely that recruitment from social care will increase.  

The prospect for health students will depend on national and local policy development.  The move towards a core staff of assistant practitioners in foundation trusts will rapidly expand demand for places.  If this occurs it is likely that the SHA will increase its funding from the 30 places at present provided. 

The development of these health routes will enhance the skills escalator in the NHS as students with NVQ qualifications progressing to assistant practitioner roles with the possibility of further progression to the professions.  As social care routes share the same foundation degree framework social care students will also be able to progress to a health career pathway.

The aim of creating progression routes for social care into specialist roles as well as management roles will be facilitated by these developments but at present remains an aspiration.

The future of the foundation degree in health and social care therefore looks to have been firmly established in Sussex.

4.2  CPD Modules

A proposal to continue the development work for a CPD Programme using foundation degree modules has been submitted to the Universities of Brighton and Chichester.  This is 

(i) To establish a Stakeholder Group to oversee the CPD developments with membership including SfC, employers organisations, commissioners and education providers.

(ii) To develop a Programme of CPD Modules for managers and staff in social care covering leadership, management and specialist skills.

(iii) To establish a common framework across University and College provision of Foundation Degrees and Modules for Social Care across Sussex.

The objectives of the proposal are:
· To Identify additional training and development needs for managers and staff in social care 
· To identify existing best practice in CPD and incorporate in the programme
· To develop a suite of modules for delivery across Sussex
· To develop high quality learning and teaching materials for delivery across Sussex 
· To identify strong teaching teams from a range of organisations in the area
· To validate the modules at local HEIs – Universities of Brighton and Chichester 
· To enable staff to obtain credits towards a Foundation Degree in Health and Social Care or other appropriate award in either of the two HEIs
· To identify funding for CPD modules

· To encourage employers to participate by linking staff development to the commissioning strategies 

· To consider the social care SSA and the imminent SQS for piloting of modules

· To consider the potential of the NHS skills escalator  for routes to Assistant Practitioner status

· To develop a nexus of expertise in LD and SC to underpin research activity

· To engage and work with organisations of people who use services and carers

If successful the project will develop a CPD Programme of Modules across Sussex and through this contribute to the 5 main themes of the SfC qualifications strategy for social care:

· Improving leadership, management and H.R. practice 

· Attracting and retaining a quality workforce

· Developing specialist skills of the future workforce

· Developing new types of working 

· Improving skills and enhancing role of commissioners

In addition the delivery of CPD modules should contribute to the main targets of the SLN project:

· Expanding delivery of the foundation degree in a wide range of locations in Sussex

· Creating maximum flexibility for learners through credit transfer

· Enabling progression for staff in health and social care

· Increasing the relevance of the foundation degree to employers

This project is designed to ensure the work of the curriculum team continues to benefit both the health and social care workforce in Sussex.

4.3
Post Qualifying Social Work

The Portfolio of modules that make up the three levels of PQ courses at the University of Brighton have been fully integrated into the work of the Social Work within the School of Applied Social Science  and most  are available within the modular framework throughout the Faculty of Health and Applied Social Sciences.

The new Post Qualifying social work awards are integrated into the workforce development strategies of the major statutory social work employers across Sussex. This will facilitate the viability of the awards being maintained.

The modules will be kept under constant review to ensure that they continue to meet the needs of the workforce and can adapt to changes in public policy. In the first instance, learning for mental health social workers training for approval as Approved Mental Health Professionals under the Mental Health Act, 2007 is subject to modification and revalidation as a Higher Specialist Award.

Peter Frost, Julia Stroud, Chris Taylor

University of Brighton

July 2008

Sussex Learning Network

Sport and Leisure Curriculum Area

Final Report 

Summary

The sport and leisure curriculum team have delivered a substantial number of the targets set out in the SLN Delivery Plan 2006-2008.  In many cases there is evidence to indicate that the team has over-delivered and achieved outcomes beyond those set out in the Delivery Plan.  The challenge for the future will be to sustain and build on the momentum that has been developed and ensure that progress is some critical areas of work are maintained.  These critical areas are, progression and employer engagement.

The Curriculum Team

A Curriculum Team was established at the outset of the work.  Membership of the curriculum team reflected a broad array of interests and included representatives from employers, the Sector Skills Council (SkillsActive), the County Sports Partnership, the CoVE for Sport and Recreation in Sussex, the Specialist Sports Colleges, 6th Form Colleges and HE.  Terms of Reference for the Curriculum Team were established and the team met as a group twice per year and held a total of five meetings.

The success of the Curriculum Team as a means of guiding the work of the curriculum area is debatable.  Attendance at meetings fell away towards the end of the project and reflected the difficulty and challenge of maintaining the relevance of the SLN work to each member’s own institutional priorities.  

From the experience of forming and maintaining such a broad based curriculum team a smaller and more focused ‘steering group’ may have been a better solution.  The challenge of forming a relatively large and diverse group of individuals, who represented the interests of the sport and leisure industry and education sector in Sussex, was useful in terms of initially promoting the work of the SLN but a smaller group may have had a better overall impact.  This may also require resourcing the steering group in way that is less reliant on their voluntary contribution to the project.

Mapping the Curriculum

The task of mapping the curriculum was a challenge but was invaluably aided by the contribution from the Information and Guidance Officer attached to the sport and leisure curriculum area.  This also helped to nurture and foster the relationship with the I&G team at an early stage in the project and helped to cement a productive ongoing relationship.
The mapping exercise did help to identify certain gaps in the provision but    more importantly it revealed the complexity and diffused nature of the curriculum offer within sport and leisure.  This had, and still has, implications for progression, and much further work needs to be achieved on either aligning curriculum provision between that offered at level 3 in schools, colleges and FE with the curriculum offered by HE, or ensuring that there is sound information and guidance on what qualifications and awards best prepare students for progression to HE or the workplace.  There is a risk that curriculum provision within sport and leisure becomes a confusing landscape of different awards in different sub-sectors that is perplexing for students, parents, employers and careers advisors alike.  The role of the National Skills Academy may well be vital therefore in clarifying and streamlining the curriculum in sport and leisure and in particular it should help to identify clear pathways that lead to occupational areas in sport and leisure with requisite qualifications and awards clearly signposted and available for public consumption.

The mapping exercise was also informed by the knowledge and expertise of various individuals within the sport and leisure sector.  These discussions helped to reveal not just the geographical areas that lacked provision but also the incompatibility between programmes of study that in some cases even had the same name but featured a very different type of content.  The mapping process therefore became an exercise in understanding not just the actual number of programmes offered in Sussex, and where they were offered, but also helped to inform programme content and put into perspective the importance of sound information and guidance.

The mapping exercise was a productive venture both in terms of producing a database of programmes and the qualitative assessment of provision in Sussex.  It may have been useful to have provided some way of showing where programmes were offered through a GIS map.  A Google map for example would have been a useful tool that could have been migrated onto the SLN website and provided users with a very visual map of where programmes in sport and leisure within Sussex are offered.

Curriculum Development

At the outset of the project it was initially envisaged that three Foundation Degree’s and two Certificates in HE would be developed.  The mapping exercise helped to focus attention on two critical areas of the curriculum where there was a lack of provision generally in Sussex.  One was related to health promotion and personal training, the other was related to sports coaching.  It was therefore decided to concentrate curriculum development in these two areas since a comparable lack of provision was not evident in other areas of sport and leisure.  Likewise it soon became apparent that there was likely to be very little demand for Certificates in HE and as a consequence only the Certificate in Golf Management has been developed.  Our approach to curriculum development was to ensure the involvement of employers at the outset of curriculum design.  We held a workshop for local employers in the health and fitness industry in April 2007 where our initial ideas for a FD in Health Promotion and Personal Training were outlined. This workshop helped to reinforce the need for potential students to obtain an industry recognised qualification not only as means of gaining employment in the industry but also as the means through which employers could provide meaningful work-based learning opportunities for students not currently working in the industry.  This also reinforced the message coming from many of the students who we surveyed which indicated that they would like to see HE programmes offer all the essential qualifications required for entry into work.

We have subsequently developed an FD in Health Promotion and Personal Training through the University of Chichester that starts in September 2008 at the University’s campus in Chichester with, we anticipate, 20 students.  Central YMCA (CYQ) professional qualifications at levels 2 and 3 are an integral part of the programme and these will be delivered at Chichester College.  The successful recruitment to this programme is a testament to the development process and recognising the voice of employers and students in terms of programme content.  Whilst it has been challenging to devise the most appropriate means by which to integrate the CYQ qualifications into the programme and resolve the resourcing and finance implications involved we nevertheless feel that the package offered to students is innovative, inspiring and provides a clear vocational pathway into the health and fitness industry.  

The relationships with local health and fitness employers has continually grown and we have developed an excellent network of employers who have been influential in developing the programme.  We have also nurtured our relationship with CYQ and Jean-Ann Marnoch the Director of CYQ has commented that CYQ “fully support the move to embed CYQ’s vocational qualifications into the Foundation Degree, meaning graduates can enter the health and fitness industry with the backing of an industry recognised awarding body.” 

The Foundation Degree in Community Sports Coaching will also commence in September 2008 at the University of Chichester.  This is a collaborative venture between the University, Chichester College and Chichester District Council.  The decision to focus on the development of a FD in sports coaching was again a consequence of the mapping exercise that indicated the lack of opportunities for students to progress to a vocationally focused coaching programme.  Whilst there were PE programmes and a sports science focused degree in Sports Coaching Science at the University of Chichester there was no provision in West Sussex for a vocational coaching programme.  Equally work opportunities for coaches are likely to grow as coaching becomes a ‘vocationally regulated progression’ and assumes a much more important part of the governments strategy for sport.

Recruitment to this programme has been more challenging and we suspect the perception of a Foundation Degree as a less worthy and lower status programme than an ordinary degree is one of the main reasons.  We sense that the Health Promotion and Personal Training has been able to overcome this perception because it provides such a unique and cost effective package.  Nevertheless the University of Chichester and Chichester College are committed to this programme and remain confident that the Community Sports Coaching degree will grow especially as Chichester College begin to align and adapt their curriculum to provide a better progressionary route into the degree.  This is another good example of the developing collaborative relationship between Chichester College and the University of Chichester that has been significantly fostered by the SLN.

We are confident about the approach we have pursued with regard to curriculum development.  On reflection we would not have chosen to develop different aspects of sport and leisure provision, however it would have been more useful if we could have had the opportunity and freedom to develop an honours degree programme.  For the Community Sports Coaching programme it may have been a better solution to have a developed the FD and the honours degree in tandem and advertise and market those simultaneously albeit with different initial entry points into the programmes.  In essence our opportunities to fully develop the curriculum has been constrained by the limitation of the Foundation Degree growth strategy.

Progression

We set out to achieve some arguably ambitious targets for establishing progression routes for vocational learners within Sport and Leisure in Sussex.  We have been pleased with the progress made to date and suggest that a significant marker of the longer term legacy of the SLN will be the extent to which the momentum of this progress is sustained.  

We developed a general progression agreement signed by the University of Brighton and the University of Chichester that mostly offered guarantees of interviews for students with vocational qualifications at Level 3.  This built on and mirrored the existing Sussex Progression Accord (SPA).  We also took this opportunity to incorporate the OU’s new online Opening’s course in sport (Y164) into the agreement as a way of extending opportunities for learners who may not be able to attend an Access course.  The OU course might therefore provide a suitable alternative that would demonstrate a learners readiness and ability to succeed in HE.  We also built into the agreement level 3 coaching awards in sports coaching that are approved through the United Kingdom Coaching Certificate process (UKCC).  Again our view was that the UKCC process provides a quality assured awarding system that provides a suitable measure of a sports coaches ability to potentially succeed on a relevant HE programme.

There is no doubt that brokering and negotiating progression agreements has been a time consuming exercise that reveals much about the perception of HE towards vocational qualifications as an entry route into HE.  This was evident across the two main institutions that we worked with and the process of convincing admissions tutors and Heads of Department, who often act as the gatekeepers to HE, was an interesting process and provided an insight into the deeply rooted culture of HE that arguable positively favours the traditional ‘A’ route into HE.  Credit should be extended to the University of Brighton and University of Chichester for embracing the principles of progression and helping us to develop a progression accord for vocational learners.

To promote the agreement brokered a workshop for admissions staff from both the University of Chichester and the University of Brighton was held in September 2007.  This workshop was facilitated by Elaine Sinclair and from the evaluation comments we received it was an important event in terms of developing the understanding of the issues surrounding vocational qualifications and raising the awareness of the agreement in place within Sussex.  In our view it would be good to hold a follow-up to this workshop in the Spring of 2009 to assess what impact the agreement has had on the work of admissions tutors and elicit their general experiences as well.

In summary we feel we made good progress with progression agreements but this is a vital area of work that needs to be monitored and maintained.

Employer Engagement

Of all the aspects of the work we have undertaken engaging employers has been the most challenging and often most frustrating.  On one level our relationships with employers have been very positive, this has tended to be in regard to securing work-based learning opportunities for students on the Foundation Degrees we have developed.  On another level when we have sought to offer the services of HE to employers for their employees the level of engagement has been less productive and effective.

To increase the momentum of our engagement with employers we increased the resource level into this area and took on a part-time Employer Engagement Officer for the period from September 08 to July 09.  We organised two events for employers as per the targets identified in our second year report, one was a Breakfast Club at the University of Chichester and the other was a Lunch Club at the University of Sussex.  These events were attended by 10 – 12 employers and we received some positive feedback from those employers who attended.  Both events were designed to offer an informal way for employers to meet staff from HE.  These discussions did generate positive possibilities but the ability to follow up the discussions initiated is often dependent on the institutional structures that facilitate employer engagement.  The University of Brighton had a better system in this respect with a dedicated member of academic staff responsible for forming and developing links with local employers and community groups.  The University of Chichester does not have a similar system and the ability to follow-up on some of the possible opportunities is too dependent on individual staff priorities, time and enthusiasm for this type of work.

In essence the upskilling of the workforce in sport and leisure within Sussex through effective engagement with both FE and HE is an immense challenge.  The industry has a notorious low rate of investment in staff development, it has high rates of staff turnover and often does generate the income to support staff development.  Furthermore the ‘employer engagement’ strategy adopted by the government is in danger of festering into a mass of competing interests, confusing opportunities and ineffective delivery.  Many employers are confused between the FE and HE offer, they often do not know themselves what their training and education requirements are, and if they do they often lack the funds to support staff training and education.

These are significant and important lessons that we have learnt from our experience of engaging employers.  We suggest the following recommendations represent our considered experience in this area of work.

a) There must be a clear distinction between the services potentially supplied by FE and HE.

b) If employer engagement is a serious strategy for HE then dedicated academic and administrative staff should be appointed.  The University of Brighton has an effective system in this respect and we have benefitted from liaising with this system.

c) The marginal cost of delivering services to employers in sport and leisure may exceed the marginal benefit accrued.  Any growth strategy based on supplying more of the expertise present within HE to upskilling the local and regional workforce may not provide large scale economic returns unless engagement can be made with large established organisations.

Employer engagement is, like progression, an area of work that must be sustained and the momentum initiated sustained and built on.

Other Developments

Over the life of the SLN project we have achieved a number of other notable achievements that were not set out as specific targets in the SLN Delivery Plan.  Two notable achievements are:

a) The SLN has been significantly responsible for fostering and developing collaborative working relationships between the University of Chichester and Chichester College.  If this new found spirit of co-operation can be maintained into the foreseeable future then the offer to learners in West Sussex will be greatly transformed for the better and a more efficient post-16 education system will be created.

b) Whilst we identified the localization of HE as a general aim of the project we have been able to provide a real voice and forum for FE Colleges and 6th Form Colleges to contribute towards the development of HE in Sussex.  We have held discussions with Senior Managers from Varndean, BHASVIC and Worthing College on the possibilities of delivering the FDs that we have developed in their establishments.  Whilst nothing definite has been secured discussions are continuing to progress and there is the real hope that FDs will be delivered more locally in areas where the value of additionality is identified and the strategy of widening participation and fostering aspiration and social mobility can make a real difference to local communities.


Final Summary

The SLN curriculum team has achieved virtually all of the targets set out in the Delivery Plan.  Moreover the scale and scope of the influence we have been able to generate within the sport and leisure landscape of Sussex has been more extensive than perhaps initially envisaged.  It has certainly been a journey that has often challenged established methods of working, entrenched ideas about HE and perceptions of vocational learning.  The litmus test for our work will be the sustainability of the progress achieved through the mainstreaming of our work and whether or not as a consequence of the SLN the goal of a far greater skilled workforce, rising aspiration and greater social mobility can be achieved.

ABT – June 2008

SLN Travel, Tourism & Retail

Final Report, July 2008

1. Introduction 

The TTRH curriculum strand’s development plan was devised in close alignment with the overall aims and objectives originally articulated within the SLN Business Plan. 

In essence, it was intended that this curriculum strand’s work would focus upon the stimulation and support of young and adult learners’ needs and aspirations and those of their travel, tourism, hospitality and retail employers. There would be particular focus on Non-traditional learners and employer groups 
The key overarching aims of the TTHR curriculum strand were to:

· Stimulate increased progression within and between academic and vocational

      routes for local post-16 learners.

· Develop and support delivery of quality provision that was responsive, accessible and comprehensive in it’s coverage of the travel, tourism, hospitality and retail vocational areas within the county of Sussex

The TTRH curriculum strand team comprised of two academic staff members from within the School of Service Management at the University of Brighton. At the project’s outset, it had been noted that substantial empirical evidence already existed to indicate progression gaps in certain parts of the ’service sector ’  vocational curriculum in Sussex. These were particularly apparent in the food/culinary arts and retail education offers.  

Initially, the TTRH team identified some key curriculum/ progression milestones for the 2006-8 period with target completion dates.  These are listed below and those that were successfully implemented are described in more detail in section 3. The interim changes to this plan are explained in Section 5, which reviews and reflects upon the project’s contingency actions and overall achievement.

TTRH Curriculum Area – Initial Milestones set in June 2006

1. Foundation Degree in Retail Enterprise Sept 2007

2. Foundation Degree in Food and Culinary Arts, Sept 2007

3. MA in Culinary Arts, University of Brighton, Sept 2007

4. Progression agreements 2006-7

Develop appropriate progression agreements with further education providers and industry.                      
5. Access to Food and Culinary Arts 2008

6. Access to Retail, Travel and Hospitality Studies 2008

7. Progression agreements 2007-8

Develop ‘second phase’ of progression agreements with further and higher education providers, schools, sixth form colleges, for access and foundation degree programmes developed to date 

Develop ‘third phase’ of agreements with FE providers to facilitate progression onto BA top-up in Culinary Arts.

8. BA Level 3 Top-up in Culinary Arts, Sept 2009

2.   Curriculum Research into Travel, Tourism and Retail and Hospitality sectoral needs and educational provision

The steps to supporting the curriculum strand’s two key aims (relating to the enhancement of progression opportunities and the development of appropriate TTRH related learning programmes) involved an extensive research exercise, which aimed to:

· Assess the social and economic drivers, which underpinned the educational infrastructure and macro-environment within in Sussex.

· Compile a comprehensive ‘map’ of existing Travel, Tourism, Hospitality and Retail education provision within Sussex County.
· Understand the perceptions and aspirations of Sussex school leavers with regard to progression to ‘service-related  ’ foundation degrees within the region

Social and economic drivers

Research conducted into the macro-environmental contexts revealed that the Travel Tourism, Retail and Hospitality activity in Sussex was considerably above the prevailing national average levels with the county employing 234,215 people at the time (People 1st, July 2006). This research identified that only 13% of the hospitality, travel and tourism workforce in the county were qualified to NQF level 4 or above. The findings also suggested the need for the development of more accessible and flexible provision. It was also found that, in some areas, there was a clear need to more closely align the education offer with the skill level of jobs available.
Further consultation and research indicated the need for the development of the retail management, food and culinary arts education, as both of these curriculum areas were comparatively underdeveloped. There was considerable support from industry and CoVE managers alike for the further development of initiatives in these curriculum areas. Indications from these findings also suggested that there were significant shortfalls in progression pathways and accords between institutions at all levels.

 ‘Mapping’ of existing Travel, Tourism, and Hospitality and Retail education provision within Sussex County
The curriculum mapping activity facilitated a preliminary ‘gap’ analysis and the subsequent establishment of a curriculum development consultation framework between industry and education providers within the county. The initial consultations with key employer stakeholder groups assisted with the endorsement and modification of the draft regional plan for Tourism, Hospitality and Retail curricula development. These meetings included discussions concerning the associated modes of delivery that would be most appropriate for vocationally based learners. 

The project’s objectives were further refined following these consultations to include:  
1. The development of an agreed range of appropriate learning programmes in hospitality and retail related areas from Further Education level 3 to Masters Degree level.

2. The development of an easily accessible and comprehensive bank of specialist information on all relevant existing and planned provision.

3. To support and meet the needs of identified ‘non-traditional’ student constituencies and to work to ensure that existing and planned provision is underpinned by the ethos of widening participation and equality of opportunity

4. To guide Sussex education and training providers in the development of appropriate learning resources to support programmes.

5. To advise and guide educational centres on the implementation of quality assurance measures as specified by the validation institution

6. To develop and establish progression routes and agreements within and between institutions offering tourism, hospitality and retail management programmes at the various levels

Perceptions and aspirations of school leavers relating to progression to Foundation Degrees

This research study was enabled by the SLN’s ‘Practitioner Research Fund’. Although, it was completed well after the initial research and consultation phase, it is nonetheless significant because of the potential implications it’s findings. In addition, the empirical evidence and interim intelligence gathered during the study’s earlier stages informed certain aspects of the curriculum development approaches that were adopted 

The project was designed in order to gain insight and understanding of the choices made by Sussex-based students in years 12 and 13 and in Further Education institutions regarding their future, whether this was to go into Higher Education or straight into employment. It was anticipated that the study would give Higher Education providers in Sussex a rich source of information that would inform their future curriculum strategies and give them an understanding of students’ decision-making processes by revealing the key variables involved in students’ education and future employment choices. It also sought to identify particular barriers to progression that might be encountered by learners who were be considered disadvantaged in any respect.

Curriculum redesign to enhance progression and student performance from FD to undergraduate level 3

A parallel study to the one outlined above, was also enabled by the SLN’s ‘Practitioner Research Fund’ and was undertaken during the 2007-8 academic year within the University’s School of Service Management.  This project investigated the need for a changed curriculum at undergraduate level 3 which would better facilitate progression from Foundation Degree entrants, with specific emphasis on ‘research’ skills. A part of this study was also helpful in informing the TTRH course development teams approach to the course design of the ‘work-based’ top-up degrees during the 2007-8-validation cycle. 

3.  Specific TTRH Curriculum Development Activities brought to final validation during the 2006-8 SLN project timeframe

A summary of each programme developed follows below:

1. Foundation Degree in Retail Enterprise 

This course was designed to develop skills and knowledge relevant to a broad range of retail related businesses with particular emphasis on small and medium sized enterprises (SMEs). The emphasis on ‘enterprise’ and ‘entrepreneurship’ also aligned with government initiatives in education, which synthesized with the local commercial context of Eastbourne to provide what was considered to be a strong rationale for this course.  The undergraduate programme at University of Brighton’s Eastbourne Campus was seen as a potential provider of the opportunity for progression within Higher Education for those students successful on the FdA Retail Enterprise.

This course was developed in partnership between the University of Brighton and Sussex Downs College and in liaison with employer representatives, the retail sector CoVE for the South East (‘The Retail Exchange), schools and other FE colleges in Sussex.

2. Foundation Degree in Food and Culinary Arts 

This course was designed to develop skills and knowledge relevant to food production, food retail and food service related businesses.

As with the FdA in Retail Enterprise, the undergraduate programme at University of Brighton’s Eastbourne Campus was seen as a provider of the important opportunity for progression within Higher Education for those students successful on this foundation degree in food and culinary arts. The curriculum development activity involved an extended and sustained collaboration with key food and hospitality employer groups during the design phase. 

The course proposal was first brought to validation in July 2007 and approval to run the full-time programme was granted at that time. Subsequent approval to run the course as a work-based programme was granted by the University of Brighton at a separate approval event in April 2008.

3. MA in Culinary Arts 

The course was designed to meet an identified need for industry specific masters degrees for individuals intending to enter the hospitality, retail and tourism industries or for those professionals already at the appropriate developmental stage of their careers. It was developed within the general context of the  growing awareness by the general public in the field of food and its consumption and in the recognition of culinary arts as an academic discipline and supported by the sustained growth and diversity of both food retail businesses and food service operations both regionally and nationally .

The course was intended to meet a need expressed by key employer groups in the UK for highly qualified individuals who were capable of a forward looking, critical and analytical approach to issues that impact on the provision of food and beverage and the creation of associated solutions to such issues.

The development of ‘Masters’ level provision in this discipline was also viewed as congruent with the general progression agenda relating to foundation degrees and widening participation.

This postgraduate programme in Culinary Arts was designed for three distinct alternative pathways to fit particular participant profiles. These pathways comprised a professional route for practitioners in the field of professional cookery, an academic route for graduates wishing to follow a traditional masters route through academic study and an entrepreneurial route for those wishing to enter the food industry through the development of a small business in the sector. 

The programme was brought to validation in June 2007 and validated by the University of Brighton at that time to run as a part-time course from its Eastbourne Campus. The first intake of students is anticipated in October 2008. 
4.
 Access to Service Industries  (originally titled: ‘Access to Retail, Travel and Hospitality Studies’) 

This programme was viewed by many stakeholder groups, as a natural extension and development of progression opportunities to foundation degrees and other vocational HE programmes. 

This proposal was for a jointly validated and shared Access award in ‘Service Industries’ between CCBH and SDC with delivery taking place at their campuses in Btighton and Eastbourne. Following a series of scoping meetings during the late Autumn of 2007  and Spring of 2008 between the TTRH curriculum lead, CCBH and SDC course teams and the OCN representative. Because of the imminent completion of the SLN TTRH curriculum project, the overarching curriculum development and course team co-ordination responsibility has now been transferred to OCN (south eastern region). The intention is to bring the programme to and OCN validation in Spring 2009 for a September 2009 start.

5. 
BA Level 3 ‘Work-Based learning’ Top-up in Culinary Arts
The course aimed to meet an identified need for an industry specific BA (Hons) top-up award in food and culinary arts aimed at those learners who would have completed a foundation degree or similar level of qualification and were working within the culinary arts and food retailing areas. Thus this programme was seen as a logical and natural extension of the educational offer within the field of ‘food and culinary arts’ education and as an important bridging link between the already validated foundation and masters degree within the same discipline.

It was determined, though extensive stakeholder consultation, that a ‘work-based’ mode would represent a more attractive offering relevant to a wider constituency of students and their learning needs. 

This course was validated by the University of Brighton in June 2008 for delivery in ‘work-based’ mode from September 2010 when the first CCBH/SDC FD ‘progression’ cohorts would be eligible to join the programme.

6. 
BA Level 3 ‘Work-Based learning’ Top-up in Hospitality/ Events Management
As with the BA top-up programme in Food and Culinary Arts (outlined above), this course was developed in direct response to a progression need amongst FdA and other learners (in this instance Hospitality and Events Management FD graduates and HND Diplomats)

This course was validated by the University of Brighton in June 2008 for shared delivery in ‘work-based’ mode from September 2008 in partnership with CCBH. It should be noted that this was the first award of this nature to be validated by the University.

4. 
Progression agreements 2006 – 2008 

A specific aim of this project has been to develop a range of appropriate progression agreements with further education providers and industry for existing and newly developed awards through the involvement with the Sussex Learning Network. 

A progression agreement between CCBH for students successfully completing the FdA Hospitality and Events and FdA Travel and Tourism to the BA (Hons) International Hospitality Management, BA (Hons) International Travel Management and the BA (Hons) International Tourism Management was already in existence at the start of this project, it was naturally decided to build on this already successful partnership. This progression agreement has been extended to include the BA (Hons) International Events Management which came online in September 2007.

Two progression agreements have been negotiated with accredited industry providers of apprenticeships in food production at NVQ level 3 to the FdA Food and Culinary Arts offered at CCBH and Sussex Downs College (SDC). The industry providers concerned in these agreements are The Old Ship Hotel, Brighton and The Grand Hotel, Eastbourne.

A network of progression agreements between CCBH and SDC has been established for the progression for students successfully completing the FdA Food and Culinary Arts to the BA (Hons) Food and Culinary Arts to be offered at SSM from September 2010 and the FdA Retail Enterprise offered at SDC for progression to the BA (Hons) Retail Management at SSM.
5. Review of achievements and contingency actions during Phases 1 & 2

The SLN TTRH curriculum development team leads believe that, the majority of intended outcomes articulated within the initial 2006-8 plan have been achieved. However it is important to note that certain contingency actions were necessary in the case of some of the planned initiatives that necessitated changes in development strategy. Such changes are documented below together with a reflection on any key learning points that resulted as a consequence.

Access programme development

The initial TTRH  curriculum area plan included the possible development of access to vocational HE courses, early consultations between course teams within the University of Brighton and it’s potential partner colleges (CCBH and SDC) indicated that a need might exist for a more general ‘service sector’ access programme that could facilitate progression to a wider range of HE programmes.

Because of the considerably full programme of SLN related validation activity in 2006-7 it was more realistic to defer this development until the 2007-8 academic year.

Formal discussions recommenced  in October 2007 and these now included consultation with OCN South Eastern Region validation services. By early 2008, it had been agreed the ‘Access to Service Industries’ programme would be developed in partnership between CCBH and SDC for launch by September 2009. Because of the revised timeline the course development co-ordination was transferred to OCN SER validation services that have undertaken to work iwith the 2 participating FEIs for validation in early 2009.

Initial non-validation of the Work-based’ route on the Fd Food and Culinary Arts

The validation event for the FdA Food and Culinary Arts in July 2007 seeking approval to run the ‘full-time version of this course was granted. However, it was decided by the University of Brighton’s validation panel that further evidence of the course team’s ability to deliver the ‘work-based’ programme was required .This was chiefly due to the comparatively innovative nature of this mode of delivery and the recognition of the need to develop specific pedagogic skill sets and competencies in order to ensure that learners’ needs were met effectively.

The course team formulated an action plan for implementation during Autumn 2007 and Spring 2008 to prepare colleagues at CCBH and SDC to deliver this work-based learning programme. Much of the preparation activity related to the auditing of the existing ‘work-related’  skill sets , a subsequent gap analysis and the design and implementation of a staff development programme to prepare the course teams for delivery in the  ‘work-based idiom’.

The staff development programme addressed a set of key issues identified by the course teams and was delivered in collaboration with the Centre for Learning and Teaching staff based at the Creativity Centre in the University of Brighton. This programme was funded in part by the ‘Pathfinder Development Project’
and addressed a range of key questions raised by delivery through a blended learning approach for learners and the pedagogical priorities for the course teams on the courses involved in this project. 
In addition to these sessions, a Work-based Learning’ ‘steering group’ was established under SLN direction to discuss key design and development issues and to facilitate the dissemination of good practice across multi-disciplinary course teams. This group consisted of course team members from several FEIs and the Universities of Brighton and Chichester and met 5 times during the 2007-8 academic year. The TTRH curriculum stand contributed to a number of discussions and focus group activities which were helpful to it’s own work in the WBL area and reportedly to those of other SLN curriculum strands.

The re-design of the BA Level 3 ‘Work-Based learning’ Top-up in Food and Culinary Arts

As reported in section 3 above, it was decided as a result of employer stakeholder consultation, that a ‘work-based’ mode would represent a more attractive programme relevant to a wider constituency of students and their employers. 

It was necessary to adopt and reconsider a number of consultation and employer engagement approaches before the necessary feedback and commitment was obtained. This has been a learning experience for the TTRH curriculum development team in terms of better understanding the appropriateness of different types of employer communications to fit the work patterns, demands and constraints that exist within the service sectors

6. Consolidation and mainstreaming activities necessary for sustainability

Resourcing implications

The main thrust of the TTRH curriculum strand activities during the two SLN year term has focused upon:

· The curriculum development of ‘service sector’ related HE provision with employer engagement 

· The design of associated learner progression routes in collaboration with both education and employment stakeholders.

Six degree awards were brought successfully to full validation during the SLN term, it is anticipated that that five of these programmes will recruit viable cohorts of learners for an Autumn 2008 start. the remaining programme will be delivered as a progression qualification in September 2010.

In order for each programme to be successful, it is essential that all stakeholder institutions and employer organisations associated with the delivery of programmes work together to ensure that appropriate physical and human resources are available. The key areas for consideration include:

· Fit for purpose accommodation at all sites delivering the ‘face to face’ learning elements 

· Development and maintenance of appropriate technology to support learners 

· Ongoing development of pedagogic skills for course teams who will need to deliver in a variety of modes 

· Appropriate time workload recognition of the new and challenging demands placed on academics in participating FEIs

· Active and ongoing marketing programmes to promote increased awareness of the learning opportunities created by the new programmes. 

· Awareness raising and promotion of increased involvement within participating FEIs/HEIs of staff who may hitherto have felt uninvolved or marginalized by these new programme developments.

In order to ensure that the developments to date are effectively embedded, it is suggested that participating FEIs/HEIs give some consideration as to the necessary consolidation and coordination activities. A review of how such responsibilities should best be apportioned (e.g. subsumed within one or more existing roles) would be appropriate. 

PAGE  
2

